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home

Little Wandle Letters and Sounds Revised

At East Farleigh, we follow Little Wandle Letters and Sounds Revised, a systematic synthetic

phonics programme.

Little Wandle is not just a phonics scheme; it s a complete reading programme, teaching

children to decode words, develop fluency and understand what they read.



Research consistently supports systematic phonics as an effective approach to teaching
children to decode written words, particularly when combined with language comprehension
and reading for pleasure.

A useful message to remember is: ‘Children dont stop learning phonics when they reach Year
&; they stop when they can read.” Phonics remains a valuable strategy for tackling unfamiliar

words throug hout school.

Phonics Progression

Reception Autumn - Phase &: Children learn their first grapheme-phoneme correspondences
(the relationship between letters and sounds) begin blending sounds to read words and learn
to segment words for spelling.

Reception Spring - Phase 3: Children learn more graphemes, including digraphs (two letters
making one sound, such as sh) and trigraphs (three letters making one sound, such as igh).
ReceptLon Summer - Phase 4: Children practtse read‘m.g and spe[['mg Longer words, Lr\cLudLng
words with adjacent consonants, such as frog, stop and milk. No new phonemes are
introduced.

Year | - Phase 5: Children learn alternative spellings and pronunciations for sounds they

a[readg kl’lOW, 'FOF‘ exampLe at, 0.9 Cll’ld a-e represen’c‘mg the same SOU.I’ld.

Phonics Screen'mg Check (PSC): Towards the end of Year |, children compLete a short, sta’cu’corg
assessment where they read 40 real and made-up words. This checks their ability to use phonics to
decode unfamiliar words. Children who dont meet the expected standard receive additional suppor’c

and retake the check in Year Q.

Reading Practice Sessions

Children take part in three small-group reading sessions each week, supported by trained
adults from across the school.
Children read books carefully matched to their current phonics knowledge, so they can
successfu[[g decode the words rather than guessing.
Each session has a different focus:

l. Decod‘mg: Us'mg phonics to read the words accura’ce[g.

. Prosodg: Readmg with expression, rhg’chm and appropriate intonation.

3. Comprehension: Understanding and discussing what has been read.
BU the time children br'mg their readmg practice book home, ’cheg should be able to read it
with increasing confidence. Rereading is important because it builds fluency automaticity and

confidence.

Cued Articulation

Alongside Little Wandle, we use Cued Articulation to complement and reinforce our phonics
teaching.

This involves ustng spechLc hand ges’cures a[ongsLde individual speech sounds. The gestures
provide a visual clue about how a sound is produced, including the position and movement of
the mouth.

This multisensory approach is particularly helpful for children who find it difficult to
distinguish between sounds, remember them or produce them accurately.

It also supports children with speech and Language difficulties, while beneﬂ’cmg the wider
class.

Important: Cued Articulation doesnt replace Little Wandle; it provides an additional visual

and phgchaL way of Leammg sounds.

Tricky Words



e In Little Wandle, tricky words are words containing a spelling that children cannot yet
decode using the phonics they have been taught.

e Examples include the, said and was.

e We teach children to identify the sounds and letters they already know within a word, then
explicitly teach the tricky part.

e For example, in said, children can recognise the /s/ and /d/ sounds, but need to learn that at
represents the /e/ sound in this word.

e We dont simply ask children to memorise the whole word as a picture. Instead, we help
them understand how the letters represent the sounds.

e As children’s phonics knowledge develops, some previously tricky words become fully decodable.

Little Wandle is more than just a ‘phonics scheme’, it
specialises in Early Reading.

Please visit our website to learn more about Little Wandle and
watch an example of how Phonics is taught at EFPS.

Little Wandle is split into Phases. Phase 2-4 are taught in the
EYFS and Phase 5 is taught in Year 1.
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Phase 2 Sound Mat

Phonics Glossary

The smallest unit of sound in a word. For examp[e, cat has three

Phoneme phonemes: /el lal 14,

Grapheme A Lettfar or group of letters that represents a sound. For example, s,
sh- or igh.

Digraph Two letters that make one sound, such as sh in ship or at in rain.

Trigraph Three letters that make one sound, such as igh in night.

, Putting sounds together to read a word. For example, /c/ /a/ /t/

Blending

becomes cat.
) Breaking a word into individual sounds to help spell it. For example,
Segmenting

dog becomes /d/ /o/ /g/.

Decoding Using phonics knowledge to work out how to read a written word.



Tricky Words Words containing a spelling pattern children havent learnt yet, such

as said or the.

. Two or more consonant sounds next to each other in a word, such as
Adjacent Consonants , o
st in stop or mp in jump.

Reading aloud with expression, rhythm and intonation so that it

Prosody sounds natural.
Comprehension Understanding what we have read and being able to talk about it.
Little Wandle Books
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Reading Wallets and
Reading Record Books

What goes in the Reading Record books?

I read with an adult teday during my

Little Wandle Reading Lesson o |
Please practice

Reading Expectations

e We ask that parents read with their child at least three times per week. This can be their
school reading book or any other book they enjoy.

e Reading at home doesnt always mean your child reading to you. Sharing stories, looking at
pictures and talking about books are equally valuable.

o Please let us know if your child has a favourite story author or particular interest. Wed love
to get to know their reading preferences and, where possible, introduce these books into our
classroom.

o Every week, I share our Book of the Week on This Week's Learning. These are carefully
selected, high-quality texts linked to our current topic, helping children develop vocabulary,

imagination and comprehension.

Little Wandle Reading Books

o Please take a look at the Little Wandle books on display. Youll notice that there is guidance
and planning at the back of each book to support you when reading at home.
o This follows the same three key areas we focus on during our reading practice sessions:



e Decoding: Can your child use their phonics knowledge to read the words?

e Prosody Can they read with expression, rhythm and intonation? You can model this by
reading aloud to them.

o Comprehension: Do they understand what theyve read? Ask questions about the characters,
events and what might happen next.

- Parents can use the guidance and suggested questions in the books to support their child's
reading at home.

Wordless Books - Foundation (F) Level

e At the beginning of Reception, children will bring home Foundation (F) level wordless books.

e Although these books dont contain words for children to decode, they are incredibly valuable
for developing early reading skills.

o Children learn to follow a story through pictures, sequence events, make predictions, recognise
emotions and talk about what is happening.

o These are all important early comprehension skills, which children need alongside phonics to
become successful readers.

e Encourage your child to tell you the story in their own words. Ask questions such as "What
do you think is happening?’, How is that character feeling?” or "What might happen next?”

o These books also help children develop confidence in themselves as readers before they begin

decod'mg written words.
Why Do the Reading Books Seem Easy?

e You may notice that your child’s school read‘mg book seems quite easy. This is intentionall

e Our Little Wandle reading books are carefully matched to the phonics children have already
been taught and are secure in, rather than the newest sounds theyre currently learning.

e This means the books are effectively one step behind our classroom teaching, allowing
children to practise and consolidate their learning.

o Children should be able to read their books with tncreasing Lndependence, accuracy and
confidence.

o Reread'mg familiar books s ex’cremeLg important. It develops TCLuencg, automatic word
recognition and expression, free‘mg up children’s attention to focus on understandmg the story

e If a child is constantly struggling to decode words, they have less capacity to think about

what those words actually mean.
Our Key Message to Parents
‘New Learnmg happens at school; practice and consolidation happen at home.

e Our job at school is to introduce new sounds, teach reading strategies and provide structured
reading practice.

e Your role at home is to reinforce that learning in a relaxed, positive environment.

o Please dont worry if your child wants to read the same book repeatedly - repetition is a
vital part of learning to read.

e Most importantly, make reading enjoyablel We want children to associate books with pleasure,

success and quaLLtg time with the peop[e they Love.



MELENS

NCETM
Mastering Number

Activity Carousel

In the EYFS we follow a scheme called ‘NCETM Mastering
Number’, we use the Numberblocks to support teaching and
learning.

Children complete a carousel of 5 activities over the course of
the week, all linked to the learning focus of the week.

NCETM Mastering Number

e In Reception, we follow the NCETM Mastering Number programme, developed by the National
Centre for Excellence in the Teaching of Mathematics.

e The programme focuses on developing a deep understanding of numbers, rather than simply
learning to count or recognise numerals.

o Children learn to recognise quantities, understand how numbers are made up, spot patterns,
compare amounts and develop their mathematical reasoning.



e We use Numberblocks alongside our teaching. Numberblocks was developed with input from
mathematics educators, including the NCETM, to ensure the mathematical concepts are
accurate and developmentally appropriate.

e Numberblocks helps children visualise numbers and their relationships. For example, children
can see that 5 can be made from 3 and &, or & and .

e The characters, stories and visual representations make abstract mathematical ideas
meaningful, engaging and memorable for young children.

How We Teach Maths in ReceptLon

e We begin the year with short, focused whole-class inputs, introducing mathematical concepts
through songs, stortes, practical resources and Numberblocks.

e We then provide invitations to learn throughout our indoor and outdoor continuous provision,
allowing children to explore and apply their mathematical understanding through play.

o As children settle into school and develop their independence and concentration, we gradually
introduce more structured group and independent learning.

e This takes the form of a carousel of five activities across the week, all linked to our current
mathematical learning.

Our Maths Carousel

e Two adult-led activities: Children work in small groups with an adult, allowing us to assess
their understandmg, address mLsconcep’cLons, introduce chaLLenges and adap’c Leam'mg to
individual needs. This work is recorded in their maths journals.

e Three independent activities: Children practise and apply their learning independently,
deve[opmg confidence, probLem-soLang skills and resilience.

o These activities are often cross-curricular, incorporating other areas of the EYFS curriculum.
For example:

o Creating number pictures using collage materials - combining maths with Expressive
Arts and Design.

o Us'mg tweezers to count and sort objec’cs - deveLoang mathematical understandmg
alongside fine motor control.

o BuLLdLng towers to explore number composition - comb'm'mg maths with construction,
spatial reasoning and problem-solving.

e This approach ensures children expertence mathematics in different ways, helping them make
connections and develop a deeper understanding.



Topic & Drawin
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From Squiggle While You Wiggle to Handwriting

Children are now coming to the end of our Squiggle While You Wiggle programme, which
develops the gross motor movements, coordination and muscle strength needed for writing.
We will gradually move towards more focused mark-making and handwriting practice,
developing fine motor control, pencil grip and letter formation.

We use the Little Wandle handwriting books, which link directly to the letters and sounds
children are learning in phonics.

Please feel free to have a look at these books Jcodag to see how we introduce and practise

letter formation.

Drawlng Club

Once children are becoming confident mark-makers and beginning to form letters correctly,
we introduce Drawing Club, an imaginative approach to early writing developed by Greg
Bottrill.

Drawing Club uses high-quality stories to inspire creativity, develop vocabulary and give
children a meaningful reason to draw and write.

Each week, we explore a different story This is separate from our Book of the Week,
although both are linked to our overarching topic.

Across the week, children explore three main elements:

o Characters: Imagining, describing and drawing characters from the story.

o Settings: Exploring and creating the places where stories happen.

o Adventure Time: Imagining new scenarios, problems or adventures inspired by the story
We adapt Drawing Club to suit our children. Rather than using the programme’s traditional
codes, children decide what they would like to write in response to our Adventure Time cue.
This gives children ownership of their writing, encouraging imagination, independence and a
genuine purpose for putting pencil to paper.

Children have separate Drawing Club books, which parents will have the opportunity to look
through later in the year to see their progress.



Topic Learning

How

Our topic lessons primarily focus on two important areas of the EYFS curriculum:
Understanding the World and Expressive Arts and Design.

Although these areas dont directly contribute to the Good Level of Development (GLD)
measure, they are still essential parts of our broad and balanced EYFS curriculum.

They develop children’s curiosity, creativity, cultural awareness and understanding of the
world around them.

Our topic learning links to our weekly focus and introduces concepts that children will
encounter in National Curriculum subjects in Key Stage |

For example, one week might have a history focus, exploring the past and how things have
changed; another might focus on science, investigating matertals or living things; or
geography, exploring places, environments and the wider world.

Introducing these concepts through practical, play-based experiences helps children develop
foundational knowledge and vocabulary making the transition into Year | more familiar and

manag eabLe.

Our Topic Lessons Work

Like maths, Jcoch Learnmg follows a carousel of five activities across the week, comb'm‘mg
adult-led and independent opportunities.

Activities are creative, practical and exploratory encouraging children to investigate, ask
questLons, solve prob[ems and express their ideas.

Adult-led activities allow us to introduce new knowledge, develop vocabulary and assess
children's understandmg.

Children's Learnmg is recorded in their toch joumaLs, which parents will also have the
opportunity to look through later in the year.

Qur approach encourages the Characteristics of Effective Teachmg and Leam'mg, par’chuLarLg
p[agmg and expLor'mg, active Leammg and crea’c‘mg and thmkmg crLthaLLg.

Keg message for pctren’cs: Our aim s to deve[op conﬂdent, curious and creative learners. Drctw'mg

Club gives children a meaningful reason to write, while our topic lessons help them build knowledge,

explore their interests and make connections across the curriculum.



RSHE - Jigsaw Q0
PE -
Music - Miss Hooper!
Oracy - Miss Evans!

RIAE, PE,

Get Set 4 PE "”-

Additional Leo.rnlng Opportunltles

RSHE

ALongsLde our core EYFS ’ceach'mg, we prodee dedicated lessons in RSHE, Oracg and Phgcha[
Education.

Although these arent separate areas of learning within the EYFS framework, they support
many of our Early Learning Goals, particularly Personal, Social and Emotional Development
(PSED), Communication and Language, and Phgstca[ Deve[opment.

We believe these subjects are incredibly important for developing the whole child, supporting
their confidence, wellbeing, relationships and physical development.

AWl three continue throughout Years |-6, allowing children to build on the foundations
established in Reception.

- Jigsaw

We follow Jigsaw, a whole-school programme for Personal, Social and Health Education
(PSHE), including age-appropriate relationships and health education.

In Reception, Jigsaw focuses on developing children's emotional awareness, self-confidence,
friendships, understanding of differences and ability to manage their feelings.

The programme is organised into six half-termly themes: Being Me in My World, Celebrating
Difference, Dreams and Goals, Hea[’chg Me, Re[atLonsths and Changmg Me.

Lessons use stories, discussions, games and practical activities to help children explore
important concepts in a safe, supportive environment.

These lessons link closely to our PSED Early Learning Goals, particularly self-regulation,
managing self and building relationships.

Parents can find out more about the programme and what children learn through Jigsaw's
parent information resources.

Parent resource: Jigsaw - Parent and Carer Information (access to lesson materials may require a

school -provided code).

PE - BEAM and Get Set 4 PE



We begin Reception PE with BEAM (Balance, Education and Movement) a programme
developed by physiotherapists in Kent to support children’s gross motor development.
Through fun, practical activities, children develop balance, coordination, core strength, body
awareness and the ability to follow and imitate movements. It can also help us identify
children who need additional support.

We then progress to Get Set 4 PE, which introduces fundamental movement skills through
games, dance, gymnastics and other physical activities.

In Recep’cLon, our focus is less on Leammg specLFLc spor’cs and more on deve[opmg the
foundations outlined in our Physical Development and PSED Early Learning Goals.

This includes moving condeen’ch and saFeLg, deveLop‘mg balance and coordination, tak'mg
turns, following instructions, cooperating with others and managing emotions.

These foundations are essential before children move on to more structured sporting skills,
teamwork and competition in Years [-6.

- Voice Al

We are incredibly proud to be a Voice &l Oracy Champion School - the first in Kent!
Oracg is the abLLLty to express ourselves eﬁcectLveLg through spoken Language, an[ud'mg
speaking, listening and communicating with others.

Language development is one of our biggest priorities in Reception. Strong communication
skills underpin children’s learning, relationships, emotional development and future academic
success.

Oracy ts embedded throughout our everyday teaching, from talk partners and group
discussions to storytelling, imaginative play and explaining mathematical thinking.

However, we also teach dedicated oracy lessons, expLLthLg giving children the tools theg need
to become confident, thoughtful communicators.

Children learn to listen attentively, take turns, ask questions, explain their thinking, express
their fee['mgs and respectfuug respond to different opinions.

We introduce age-appropriate structures such as talk partners, trios, talking tokens and
sentence stems to ensure every child has a voice.

Our aim ts for children to become confident conversationalists who can adapt how ’cheg
communicate in different situations, whether speaking to a friend, contributing to a group
discussion or present'mg to an audience.

These skills are developed progressively throughout Years [-6, building on the strong

foundations established in Reception.

Keg Message 'FOF Parents

‘Education is about deve[opmg the whole child, not just their academic abilities.

Through RSHE, PE and Oracg, were heLang children deve[op the comCLdence, communication skLLLs,

emotional awareness, physical abilities and positive relationships that will support them throughout

school

and beyond.



CRILD INITIATED LEARN

Child-initiated learning in the EYFS is
when children take the lead in their play,
choosing activities based on their own
interests and ideas. It is important
because it fosters independence,
creativity, and motivation, supports
deeper engagement, and allows
practitioners to extend learning in
meaningful, personalised ways that build
on each child’s curiosity and
development.

Continuous Provision vs Enhanced Provision

Continuous provision is the carefully planned environment and resources that children can
access independently every day, such as construction, role-play, creative areas, reading corners
and outdoor learning.

Enhanced provision is when we deliberately add or adapt resources, activities and challenges
to extend learning. These might link to our weekly topic, children’s current interests or
something weve identified that they need to practise.

For example, our construction area is continuous provision, but adding photographs of famous
landmarks and challenging children to recreate them would be enhanced provision.
Everything s intentional. Our classroom might look like children are simply playing but the
environment, resources and opportunities have been carefully selected to support specific
learning and developmental goals.

We aim for a carefully planned balance between adult-led teaching and child-initiated
learning, allowing children to practise taught skills, follow their interests and develop
independence.

Adults play an important role by observing, modelling language, asking thoughtful questions
and extending children’s thinking without taking over their play.

Characteristics of Effective Teachtng and Learn’mg

Child-initiated play provides particularly valuable opportunities for children to develop the three

characteristics:

Playing and Exploring: Having a go, investigating and experiencing new things.
Active Learning: Concentrating persevering and enjoying achievements.
Creating and Thinking Critically: Developing tdeas, making connections and finding different

ways to solve problems.

Key Message for Parents



"Play is not a break from learning

When you see children building towers, dressing up, painting or exploring outdoors, theyre developing

play is how young children learn'

communication, mathematical thinking creativity, resilience and social skills.

Our role as educators is to ensure that play is purposeful, carefully planned and appropriately

supported, while still allowing children the freedom to explore their own ideas.
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Early Learning Goals (ELGs) and Good Level of Development (GLD)

What

At the end of Reception, children are assessed against |7 Early Learning Goals (ELGs) which
describe the knowledge, skills and understanding children are expected to have developed by
the end of the EYFS.

These cover all seven areas of learning including communication and language, physical
development, literacy, maths and understanding the world.

Children are assessed as either ‘expected (meeting the ELG) or emerging (not yet meeting the
ELG).

A Good Level of Development (GLD) means a child has achieved the expected level in I3
specific ELGs: all those within the three prime areas, plus Literacy and Mathematics.
Understanding the World and Expressive Arts and Design are equally important parts of our

curriculum, but dont contribute directly to the GLD measure.
If My Child Doesnt Achieve GLD?

GLD s not a pass or fail test, and it doesnt determine whether a child can move into Year
l.

It simply helps their Year | teacher understand where they are developmentally what they
can a[readg do and where theg nght need additional suppor’c,

Children deve[op at different rates, and progress isnt aLwags linear. Some children make
s’ceadg progress, while others experience sudden Leaps in their deve[opmen’c.

f\/\g favourite ana[ogg is that children are like popcorn:

You can put all the kernels in the same pan, at the same temperature, but they wont all pop at

the same time.

- EV(’,FH Cl"LLLd I’\O.S JCI’\QU‘ own deve[opmen’ca[ JOUJ‘I’\QH, and our ro[e ts to suppor’c, chauenge and

celebrate them as individuals.

How Do We Assess Children at East Far[etgh?

Assessment in Receptton ts ongoing, discreet and embedded in evergdag Leammg. Children are
often unaware theyre being assessed!

We have a highly skilled EYFS team with a secure understanding of the curriculum and
child development.

We work closely with the children every day, observing their play, listening to their
conversations, asking questions and assessing their understanding through adult-led activities.
Our EYFS team meets weekly to discuss children's progress, identify gaps in learning and plan
appropriate support and next steps.

This means assessment is purposeful and directly informs our teaching rather than simply
collecting evidence.

Formal Assessmen’cs

AL’chough most assessment happens naturaug Jchroughou’c the dag, children will also comp[e’ce some

more structured assessments:

Speech and Language Assessments: Speech Link and Language Link screenings help us
tdentify children who may benefit from additional support with their communication skills.
Reception Baseline Assessment (RBA): A statutory assessment completed within the first six
weeks of Reception, focusing on early literacy communication and mathematics. It is
perarLLg used to measure school progress over time, rather than Judge individual children.



o Termly Little Wandle Phonics Assessments: These help us identify which sounds and reading

skills children are secure in and where they may need additional practice or support.

These assessments are completed individually with a familiar adult, in a relaxed and supportive
environment, using age-appropriate activities.

End-of -Year Judgements

o At the end of Reception, I make a professional, holistic judgement about each child’s
attainment against the |7 ELGs.

o This is based on everything we know about the child through daily interactions, observations,
discussions and their learning throughout the year.

e There is no final test or exam that determines whether a child has achieved GLD.

o These judgements are shared with parents and passed on to Year | teachers to ensure a
smooth, well-informed transition.

Key Message for Parents

‘Every child develops at their own pace. Our job is to recognise where they are, celebrate how far
theyve come and support them in taking their next steps’

We want children to leave Reception not only with strong foundations in reading, writing and
maths, but also as confident, Lndependen’c, curious and happg learners who are readg for the next

stage of their education.

If you have any questions about anything in this presentation, please do not hesitate to contact me

on Class Dojo or find me before/after school

Mrs Collins



